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Table 1. General Characteristics of Subjects

(N=67)

Areas n(%)
Sex Male 32(48.0)
Female 35(52.0)
Grade The lower grade (1~3 grade) 22(33.0)
The upper grade (4~6 grade) 44(67.0)
Type of disabilities Intellectual disabilities 27(40.0)
Brain lesion disabilities 16(24.0)
Developmental disabilities 24(36.0)
Type of school Special classes of elementary schools 34(51.0)
Special schools 33(49.0)
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Table 2. Correlation Between K—ABS Total Scores and SFA Total Scores

K—ABS Total Scores

Physical Tasks
Cognitive/Behavioral Tasks
SFA Total Scores
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Table 3. Correlation Between K—ABS Subscales and SFA Subscales

A epentent iy Eronome OG0 Nambersond Voond ST Rt ciaon
Travel 439™ 860" 071 073 —.064 185 174 219 —.084
Maintaining and Changing Positions 555" 670™ 142 196 076 242 319" 398" 107
Recreational Movement 519™ 789" .652 111 -.021 362 .354™ .356™ .087
Manipulation with Movement 7217 681" 3117 426" 328" 280" 518" b27" .300°
Using Materials 811% H17 4247 595" 509™ .186 708" 678" H66™
Set—Up and Cleanup 780" 4447 466" 599" 500" 207 675" 664" 513"
Eating and Drinking 769" 540™ 327" .509” .340™ 227 583" 566 460™
Hygiene 830" 318" 4517 660™ 538" 168 6917 646" 6217
Clothing Management 766" 489™ .286" 569" 435" 3047 618" 651" 4457
Functional Communication 553" —-.156 6717 8717 .809™ —.046 607" 490™ 6627
Memory and Understanding 615" -.017 582" 7517 727 —-.003 550" 565" 627
Following Social Conventions 566" —.217 B617" 795" 7417 034 632" 566 701"
Compliance with Adult Directives and School Rules 638" —.063 486 734" 642" 099 709 682" 6817
Task Behavior/Completion .608™ —.149 609™ 761" 653" -.014 718" 679 778"
Positive Interaction 591” —.063 595" 831" 740™ 082 592" 486™ 627"
Behavior Regulation 549™ —-.162 588" 700™ 615" —.057 567 533" 679™
Personal Care Awareness 659" .069 508" 628" 485" .160 701" 728 H71™
Safety a7 161 H74” 8147 763" 011 673" 599" 617

*p<.0b, “p<01
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Table 4. Correlation Between K—ABS and SFA According to the Disabilities

Correlation between K—ABS and SFA

Brain lesion disabilities
Developmental disabilities

Intellectual disabilities

829”
796™
940™

“p<01
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Abstract

A Correlation Between the Adaptive Behavior of Children in Special Class
of Elementary School and the Ability of Functional Performance in School

Woo, Hee Soon, Ph.D., O.T., Chang, Ki Yeon, Ph.D., O.T.
Dept. of Occupational Therapy, Woosong University

Objective : This study aims to investigate the characteristics of the types of disabilities of students in a special
elementary school class and a special—education school by applying a Korea Adaptive Behavior Scale (K—
ABS) to examine their adaptive behaviors, and an School Function Assessment (SFA) to examine their
functional performance in school, and to show the correlation between the K—ABS and SFA.

Methods : The teachers who had instructed the children for over 6 months filled in a questionnaire. In addition,
the types of disabilities of the children were mental retardation, brain lesions, and developmental disorders. A
statistical analysis was conducted for the 67 questionnaires used in this study.

Restults : A high level of correlation was found between K—ABS and SFA in all disabilities of the children
(Pearson, r=.93). There was a significant statistical correlation between the total K—ABS and SFA scores in
all types of disability.

Conclusion : The results of the present study showed a correlation between K—ABS and SFA. A follow—up

study is needed to increase the validity through a more concrete disability classification.

Key words : Adaptive behavior, K—ABS, School adaptation, SFA
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